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1. Aims 

Teaching and Learning at Sybil Andrews Academy is paramount to the success of all students 

and respective stakeholders. It is the foundation upon which the vision for the academy is 

built. It spans from the classroom, to social times, to home learning, from Key Stage 3 to 4 

and beyond. The Quality of Education that any student at Sybil Andrews Academy receives 

should be of the highest standard, leading to all young people having the opportunity to 

become proactive and productive members of society, regardless of background, socio- 

economic status or educational need. 

The objectives of this strategy are to ensure: 

• The Quality of Education is at least good in all aspects of the academy 

• The Curriculum is the progression model 

• The SAA Lesson is successfully utilised in all areas of the academy 

• Assessment provides tangible evidence of student learning 

• Feedback is consistent, responsive and effective 

• All learning is consistent, coherent and well-sequenced developing students’ surface 

and deep learning 

• All learning is knowledge-rich, centred on the development of Core and Hinterland 

knowledge 

• All learning provides students with the opportunities to powerfully address social 

disadvantage and develop their cultural capital 

• All learning builds on what has been taught before, with clearly defined end points 

linked to milestone assessment(s) 

• All learning is built upon a broad, balanced and knowledge-rich curriculum in each 

discrete subject area 

• All learning is taught in a logical format, aimed at ensuring progression takes place. It 

is systematically deconstructed and explicitly taught to ensure all students acquire 

the intended knowledge required to become an ‘expert’ in the subject, therefore a 

success 

• All teachers demonstrate expert knowledge, enable students to understand key 

concepts within the subject leading to mastery 

• All teachers provide timely, decisive feedback to students, which both identifies and 

corrects any misconceptions (per SAA Feedback policy – September 2022 

• All assessments are used to inform teaching, embed knowledge and develop student 

understanding over the longer-term, moving surface learning into deep learning. 

• All assessments lead to students being given specific next-steps to address, in both a 

responsive (formative) and summative format. 



3 

 

 

 

2.  The Curriculum 

‘A Curriculum for the Future’ 

Knowledge driven, learning focused “Knowledge begets knowledge” 

E.D Hirsch 

 

The curriculum is at the centre of school improvement. It is the lifeblood of any school. The curriculum 

needs to be robust in order to give all students, including the most disadvantaged, the best possible life 

chances. Knowledge must be at the centre of our ‘Curriculum for the Future’ because an increase in 

knowledge leads 

to long-term sustained success. 

 

A robust curriculum must broaden student understanding of a range of vital topics and taught to deepen 

their knowledge, rather than to meet an 

exam specification. It must lead to students knowing more and retaining more through a knowledge-rich 

approach. 

 

Curriculum Overview – Example 1 
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Unit Plan – example 2 

 

 

 

 

 

 



5 

 

 

3.  The SAA Lesson 

 

Visual Format: 

 

Written Format: 

▪ Students are greeted at the door by the teacher 

▪ Students enter the classroom silently 

▪ Students complete the Do Now (low-stakes quiz) task in silence 

▪ Teacher checks for understanding 

▪ Teacher explains the objective of the lesson, students note down the objective in workbooks 

▪ Teacher explains new content in small, bite-sized steps through Modelling 

▪ Students practise new content after each teaching point 

▪ Teacher checks for understanding 

▪ Teacher uses Modelling and/ or Scaffold Learning and/ or use Worked examples as 

students practise again 

▪ Teacher Circulates, Monitors and Supervises student progress, to spot and address 

misconceptions using Questioning 

▪ Students practise again, completing an Exit Task, with at least 10 minutes in silence 

▪ Teacher Circulates, Monitors and Supervises student progress, to spot and address 

misconceptions using Questioning 

▪ Teacher aims to obtain a High Success Rate (80%+) every lesson, evidenced through low- stakes 

quizzing 

▪ Students leave the classroom silently 

Students are retaught content (Responsive Teaching) if success rate falls below 80% 
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Components for pre-reading: 

 

Components 

Component Reference Detail 

Do Now/ Low 

stakes quizzing 

▪ Do Now – Lemov. D. 2015: 

Teach Like a Champion 2.0. 

pp. 161-164 

▪ 5-10 min retrieval task 

based on repetitive 

practice 

▪ Retrieval of knowledge 

learnt last lesson/ last 

week/ last term (spaced 

retrieval) 

▪ Do Now is a retrieval task 

focusing on core 

knowledge. This is 

fundamental knowledge the 

student must know in order 

to be successful within the 

subject 

Questioning/ 

check for 

understanding 

(no hands up) 

 

Use one or 

two types per 

lesson, not all 

5 

▪ Wait Time – Lemov. D. 

2015: Teach Like a 

Champion 2.0. pp. 244-248 

▪ Cold Call – Lemov. D. 

2015: Teach Like a 

Champion 2.0. pp. 249-261 

▪ Call and Response – 

Lemov. D. 2015: Teach Like 

a Champion 2.0. pp. 262- 

267 

▪ Break It Down – Lemov. D. 

2015: Teach Like a 

Champion 2.0. pp. 268-273 

▪ Pepper – Lemov. D. 2015: 

Teach Like a Champion 2.0. 

pp. 274-275 

Wait Time, Cold Call, Call and 

Response, Break It Down and 

Pepper are all questioning 

strategies found in Teach Like a 

Champion. 

 

Each serves a different function and 

can be used interchangeably. 

Modelling Rosenshine’s Principles of 

Instruction 

▪ New material in small 

steps 

▪ Provide models 

▪ Guide student practice 

▪ Scaffold for difficult tasks 

▪ Live modelling: teacher 

demonstrates how to 

answer the question, 

narrating the through the 

process, instructing the 

class to make directed 

notes 

▪ Worked examples: 

teacher shows students 

completed responses, 

explaining the patterns 

and thought processes 

▪ Connect background 

knowledge to current 

knowledge: rehearse 

prior 
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  learning and link to new 

material repeatedly 

▪  

Scaffolding ▪ Break It Down – Lemov. 

D. 2015: Teach Like a 

Champion 2.0. pp. 268- 

273 

Rosenshine’s Principles of 

Instruction 

▪ 8 Scaffold for difficult 

tasks 

▪ Writing frames: focuses on 

students organising their 

ideas in a certain order 

▪ Exemplar materials: 

successful and incorrect 

exemplars can be shared. 

Students then examine the 

merits and faults of the work 

looking to understand and 

explain the process 

▪ Misconceptions: exposing 

students to multiple 

examples of typical problems 

or incorrect answers will lead 

to students being able to 

identify and correct their own 

misconceptions 

Circulate, 

Monitor and 

Supervise 

(CMS) 

Rosenshine’s Principles of 

Instruction 

▪ 6 Check for understanding 

▪ 9 Independent practice 

The process of CMS is: 

▪ Teacher explains a teaching 

point/ Exit Task 

▪ Teacher instructs class to 

answer 

▪ Students practise 

▪ Teacher circulates and 

monitors student responses 

▪ Teacher spots and addresses 

misconceptions (supervise) 

▪ Teacher checks for student 

understanding (5Q) 

▪ Teacher reteaches material or 

moves on to next teaching 

point 

Whenever students practise, the 

teacher must be circulating, 

monitoring and supervising 

Exit Task Rosenshine’s Principles of 

Instruction 

▪ 9 Independent practice 

▪ 10 Weekly and monthly 

review 

▪ End your lesson with a 

sequence of questions that 

reflect the core of your 

objective 

▪ An Exit Task should be at 

least 5 minutes and up to 20 
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 ▪ Exit Task – Lemov. D. 

2015: Teach Like a 

Champion 2.0 pp. 190-194 

minutes dependent on the 

task 

▪ Teacher stops and addresses 

misconceptions (supervise) 

▪ Teacher reteaches 

misconceptions 

▪ Teacher responds to 

misconceptions and gets 

students to retrieve 

knowledge in subsequent 

lessons Do Now 

High Success 

Rate 

Rosenshine’s Principles of 

Instruction 

▪ 7 High success rate 

▪ Linked to the Exit Task 

▪ A High Success Rate is 

considered 80% every lesson 

▪ This means 80% of students 

are successful in achieving 

the objective, evidenced by 

their Exit Task and practise 

within the lesson 

▪ All lessons should aim for 

80% success rate 

Responsive 

Teaching 

Rosenshine’s Principles of 

Instruction 

▪ 6 Check student 

understanding 

▪ Links to Circulate, Monitor 

and Supervise; Exit Task and 

High Success Rate 

▪ Teacher stops and addresses 

misconceptions (supervise) 

▪ Teacher reteaches 

misconceptions 

▪ Teacher responds and 

adjusts planning when 

required (same lesson/ 

subsequent lesson) to 

sufficiently reteach material 

Low-Stakes 

Testing 

(weekly/ 

termly) 

Rosenshine’s Principles of 

Instruction 

▪ 1 Daily review (Do Now) 

▪ 10 Weekly and monthly 

review 

This is a formative assessment and is 

a culmination of learnt material 

across that period of time: 

 

▪ Each week students complete 

a Low-Stakes Test on 

knowledge learnt across the 

week (can be within a Do 

Now) 
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  ▪ Each half-term students 

complete a Low-Stakes Test 

on knowledge learnt across 

the term (approx. 30 

minutes) 

▪ Knowledge tested should be 

from knowledge learnt across 

the term, applied 

independently by the student 

▪ In all instances, 80% success 

rate is aimed for 

 

Directive and instructive questioning: 

Teacher questions and student discussion are a major way of providing this necessary practice. 

Teachers need to spend more time guiding practice, modelling and asking questions of students. 

A mantra to work from with questioning: ask more questions to more students in more depth. 

Directive questioning: 

The teacher asks students specific questions to: 

▪ Retrieve learnt knowledge. 

▪ Check understanding of facts. 

▪ Check understanding of processes learnt. 

▪ Correct errors. 

Questions revolve around: 

What/ why/ which/ how strands of questioning and are often more closed. 

 
 

Instructive questioning: 

Instructive questioning builds on directive questioning, it acts as a means of extending and deepening a 

student’s knowledge in order to move learning from the surface to long-term memory. 

▪ Stretch and challenge. 

▪ Differentiated questioning. 

▪ Linking prior knowledge with new knowledge in order to become fluent in the subject. 

▪ Identify misconceptions which may need reteaching. 

 

 

Questioning strategies: 

▪ Wait Time – Lemov. D. 2015: Teach Like a Champion 2.0. pp. 244-248 

▪ Cold Call – Lemov. D. 2015: Teach Like a Champion 2.0. pp. 249-261 

▪ Call and Response – Lemov. D. 2015: Teach Like a Champion 2.0. pp. 262-267 

▪ Break It Down – Lemov. D. 2015: Teach Like a Champion 2.0. pp. 268-273 Pepper – Lemov. D. 2015: 
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Teach Like a Champion 2.0. pp. 274-275 

 

4.  Lesson Expectations 

 

SAA Lesson Expectations – all lessons, all students* 

*reasonable adjustments made where necessary 

▪ We enter silently and complete the Do Now in silence 

▪ We have the correct equipment at all times 

▪ We present our work neatly, underlining dates/ titles/ learning objectives with a ruler 

▪ We are respectful to each other at all times 

▪ We do not talk over each other 

▪ We are silent when we are asked to be 

▪ We complete all work set to the best of our ability 

▪ We pack away when instructed to 

▪ We exit the lesson silently 

 
5.  Assessment 

 
Please see SAA Assessment Policy  

 

6.  Feedback and marking 

 
Please see SAA Feedback and Marking Policy  

 

 7.  Monitoring 

The Quality of Education at Sybil Andrews Academy is an aspect which will need constant monitoring and 

systematic evaluation on a regular basis. 

Role of the Headteacher: 

 To hold all senior leaders to account 

 To monitor the effectiveness of the academy as a whole 

 Overarching strategic direction Role of the 

Senior Leadership Team: 

 To monitor the effectiveness of the areas they line manage 

 To evaluate and lead on change where required 

 To provide support to those they line manage 

 To report to the Headteacher on a regular basis on the effectiveness of respective areas  

Role of the Quality of Education Deputy Headteacher: 

 To ensure an effective curriculum is in place across the academy 

 To review and monitor the curriculum with the senior leadership team 

 To ensure appropriate systems are in place that facilitate the success of the curriculum 

and therefore quality of education 
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 To monitor (with the teaching and learning lead) the effectiveness of lessons across the academy 

 To provide the Headteacher and/ or Governors with an up-to-date perspective on the 

effectiveness of the quality of education within the academy 

Role of the Teaching and Learning Lead: 

 Working alongside the DHT: Quality of Education, monitor the effectiveness of lessons across the 

academy 

 Coach and mentor staff where required 

 Lead on implementation of CPD which improves the quality of education Role of the 

Head of Department: 

 To act as an expert in the subject field they teach 

 To stay up-to-date on any subject related developments 

 To monitor the effectiveness of how their curriculum is being delivered 

 To hold those they line manage to account 

 To lead on the construction of subject reviews 

 To ensure adequate subject specific CPD is regularly taking place Role of the 

Classroom Teacher (regardless of hierarchical position) 

 To follow the aims outlined in this policy 

 To follow the SAA Lesson 

 To deliver the curriculum as planned 

 To ensure subject specific and wider pedagogical CPD is regularly partook in 

 

8.  Policy Review 

 

The Quality of Education encompasses a wealth of different aspects which are consistently developing, 

changing and evolving. This is either through research-led, evidence based developments or wider national 

policy changes by regulators, examination boards or the Government.  

Therefore, this policy may need to be reviewed and/ or change at more regular intervals to maintain its 

‘current’ format to ensure the quality of education is always a paramount aspect of the Sybil Andrews 

Academy improvement plan. 
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9.  Appendix 1 

 

Rosenshine’s Principles of Instruction 

 

Article: https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf 

 

 

 

https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf
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